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Integrative Grammar Teaching



Ahmed Atlagh



X-ploration , X-planation and X-pression



Dec.9, 2003



Within the present situation where we hear or even use a number of approaches to language teaching and also with the everyday changing textbooks, we face a real dilemma . Among all the approaches , sometimes conflicting ones . From structural via communicative to competency based approach , teachers sometimes are not satisfied with the way or ways grammar is proposed to be taught ..Students also may experience certain type of confusion. The aim of my presentation today is to check with you if we possibly could bridge the gaps or find some kind of balance and bring the conflicting approaches to complement each other . In other words how could we make our teaching tasks easier and result oriented, following the guidelines agreed upon either at the level of the curriculum or those highlighted by the NCET National Charter for Education and training. For this, I have opted for a very thorny issue , which is the teaching of grammar.



In my presentation, I will try to trace back the shifts in language teaching methodologies with more focus on grammar. Then I will try to show how it is possible to combine form and meaning in the teaching of grammar. Since it seems it is one of the most significant factor in deepening the conflicts I mentioned earlier .



Paying a short visit to how the new textbooks deal with grammar will give us an idea on how textbook writers view grammar and how they require teachers to teach grammar. You can then voice out your opinion and say what you yourself judge feasible and practical in the Moroccan teaching and learning settings.



Let's see how we can make these poles apart or extremes of form and meaning meet in harmony to reach accurate and fluent language teaching and learning, also referred to as successful language learning and teaching.



My prime objective of course is to reach a compromise or an agreement among us today on how to deal with grammar . This will make us



speak the same language



which will have a positive wash back



effect on our learners.



My presentation will also serve as a starter to the main course that is awaiting us after the break .The panel discussion that Mr. Hassim will be handling with great care.



How grammar was and should be taught: GrammarTranslation It used to be that a study of a language was the study of the grammar,. Learners were instructed to do exercises involving translation in and out of L1 & L2. DirectMethod emphasizing



oral skills. Learners acquired the language through the formation of correct habits,



irrespective of rules. A syllabus was a graded list of sentence patterns which were practised through drilling. It Involved explicit language teaching. Audioling ualism There after the explicit teaching of grammar was rejected, as in audiolingualism. Learners acquired the language in a similar form to the direct method, but language acquisition was viewed as an innate human capability rather than habituated behavior. Probably it was here that the focus of language learning shifted towards the learner. We became more interested in how students learnt and sought to apply this to our teaching. NaturalApproach It was apparent that there was genuine interest in the learner. The approach underlined the views of Krashen that language could be picked up by immersion, as a child with their mother tongue. CommunicativeLanguageTeaching Which can be split into two types The shallow approach did not reject grammar teaching and sought to use grammar and vocabulary to achieve communicative goals. Whereas the deep approach rejected grammar teaching and acquisition was encouraged through a system of tasks and the emphasis was on the successful completion of the task.



What you can notice from this brief description of how grammar was or still is taught is that the earlier methodologies placed a higher emphasis on production in a limited form (Grammar Translation, Direct Method), but never considered the needs of the learners or presented language as a package, Whereas later methodologies combined learners needs with tasks to enhance their communicative competence but arguably sacrificed accuracy over fluency, as there was no focus on form .This is mostly what I would like to focus on with me.



Beginning in 1970's interest in the teaching of 'real- language' has increased as people have become more and more interested in the language used in various social and cultural settings. As a result, there has been a rapid shift of research and practice from audio lingual and grammar-translation methods to the exploration of communicative language teaching, and much attention has been paid to focusing on global and integrative tasks, rather than on discrete structure . a review of the research starting from 1970's (Ellis, 1997) shows that communicative Language teaching was perceived as a departure from grammar in favor of focusing on the meaning only. Comparison of communicative (also referred as meaning-based) to form-based (also referred as structure-based) approaches in Language teaching shows that communicative language teaching enables students to perform spontaneously, but does not guarantee linguistic accuracy of the utterances. On the other hand, form-based approaches focus on the linguistic and grammatical structures, which makes the speech grammatically accurate. But this accuracy is observed in prepared speech only, and students lack the ability to produce spontaneous speech Prabhu 1985 conducted an experiment in communicative language teaching and found that.* the experimental group, which received meaning-based instruction, did well on the meaning-based test, but showed low results on the discrete-point test. The control group, on the other hand, having received structural instruction, performed better on the grammar structure tasks, rather than on the global and integrative tests. Conclusion :The outcome of this experiment is quite logical and obvious and can be explained by the washback effect. Students' pe rformance was better on the tasks they were trained for The question then rises, what method is the most effective? It has become popular these days to refer to needs of students and respect the goals of the curricula . Therefore, if students need grammar for communication, it should be taught communicatively, that is, meaning-based. On the other hand, if students need grammar to be able to sit for exams that require grammar knowledge , and that is what they are going to be graded on, then form-based approaches will be more appropriate. However, these are polar opposite positions that leave no room for nuance.



In teaching grammar, teachers face a dilemma. Let alone students On the one hand, students need to know the rules, as that is what they are tested on at schools. On the other, with a number of multinational companies requiring that their personnel staff have a good mastery of the English language,teaching and learning English should also have a functional purpose as it is stated by the NCET National Charter for Education and Training . That is why there is a need to look at the ways of combining form and meaning in teaching . As a possible solution, integrative grammar teaching combines a form-based with a meaning-based focus. Spada and Lightbown (1993) have also argued that " form focused instruction and corrective feedback provided within the context of communicative interaction can contribute positively to second language development in both the short and long term" (p. 205). Integrative grammar teaching, which presupposes students' interaction while learning, can be viewed as a cognitive process of learning an L2 that reflects the sociocultural theory proposed by the Russian psychologist Vygotsky (1978). In talking about the development of a child's brain and his socialization, Vygotsky argues that there is a strong relationship between learning and cognitive development, in which cognition develops as a result of social interaction and sharing the responsibility with a parent or a more competent person. From an early age, children look to their parents for clues to acceptable social behavior. This brings us to Vygotsky's zone of proximal development (ZPD) in which there are two main stages of an individual's development. The first stage is what a child or learner can do by himself; the second stage is his potential, what he can accomplish with the help of another, more competent person. The distance between two points is called the zone of proximal development. Vygotsky also introduces the notion of a mediator - a person who helps students to accomplish what they cannot do by themselves. the role of the mediator in teaching an L2 is placed on an L2 teacher, whose task is to direct students in the right direction and help them reach the second stage in the ZPD.



Similar to Vygotsky's theory is Krashen's (1981, 1985) Input Hypothesis Theory , also well-known as the "i +1" hypothesis. According to this hypothesis i represents students' current level of L2 proficiency, and



+1 is the level of the linguistic form or function beyond the present students' level.



Krashen's Input Hupothesis and Vygotsky's Zone of Proximal Development are basically describing the same cognitive process of social interaction in students' development. For Krashen, optimal input should be comprehensible, i.e. focused on the meaning and not on the form. For integrative grammar, students will be focusing on the form, but actively, through communicative, meaningbased, exploratory assignments. Even though well-criticized for lack of empirical, the significant contribution of the Input Hypothesis to the field of applied linguistics is that it shows how teachers can focus on the actual level of students, adjusting the complexity of the material presented by the textbook so that learners will be able to reach what initially was beyond their level. What is , then, meant by integrative grammar teaching, is combining the form and the meaning, using what is called the EEE method, XXX method I prefer to call it because it is easy to retain .This method of XXX consists of three equally important stages:



Exploration, Explanation, and Expression •



Exploration is the first stage of integrative grammar teaching. This stage is characterized by "inductive learning." Students are given sentences illustrating a certain grammar rule and are asked as a group to find the pattern and, with the help of the teacher, to formulate the rule. Students should be given opportunities to figure out everything by themselves, receiving help only when necessary. To make the task easier in the beginning, some grammatical forms or endings can be highlighted. Students tend to prefer assignments that allow them to explore the language. The knowledge they obtain becomes theirs and it is often much easier to remember. Exploration, then, works as an excellent tool for motivation.



•



Explanation is the second stage of learning. As students find sequences or patterns in the examples they used during the exploration stage, the teacher or the students can summarize what was previously discovered, now focusing on the form. The explanation stage is quite important because students feel safer when they know the rules and have some source to go back to in case of confusion or for future reference. Depending on students' proficiency, confidence, and actual performance, this stage can sometimes be omitted. However, students should be aware of and experience the strategies they may use to refer to the explicit rules, if needed.



•



Expression is the third and last stage of the process. After discovering certain grammatical patterns in the exploration stage and getting to know the rules in the explanation stage, students start practicing the production of meaningful utterances with each other in communication and interactive tasks. The rationale of this stage is to help Students to apply their acquired knowledge in practice by making meaningful utterances. On the one hand, this may also serve as a motivation technique, since learners can actually see



what they can do with what they have learned. On the other, the expression stage gives them the opportunity to practice communication under the teacher's supervision, which usually assures the students that they can produce a correct utterance. Communicative interaction will be better if it is content-based, which allows students to relate it to something they care or know about, thus making it authentic Let's then crosscheck what has said so far with the textbooks that we are using and see they- textbook designers-



equire us to teach grammar. Quick Way 1 Successful language is more important than accurate language TB pp 3 In Quick Way the following assumptions about grammar are highlighted : a- teaching grammar is : *descriptive not prescriptive b- importance is given to the generative aspect of the grammatical elements c- Most of the grammatical elements are taken whole-sale and are not analyzed separately d- students themselves identify their own rules POHE process is used to teach grammatical elements. TB pp 4 Preparation To introduce the topic To build up or activate students' knowledge Observation : X-ploration = X1 To enable Ss to observe accurately and perceive similarities and differences They can recognize, identify and compare the elements in focus. Hypothesizing : X-planation = X2 Receptive techniques : matching,, storing, checking, differentiating , comparing Productive tasks : completions , using visual supports to produce utterances Experimentation : X-pression = X3 To give SS confidence in themselves To help them produce successful language Quick Way 1 Students Book Unit3 page 30 Target Structure = adverbs of frequency X1 = Exercise 1 Listening * linking X2 = Routines : adverbs are displayed on Students book for the teacher to explain



X3 = Exercise 3 = ask yo u friend use one of the words from the list Do you think this is enough at this stage of expression ? Of course No . On page 31 the reading is linked to the grammar point in question. Ss are asked to fill in a questionnaire and are provided with a list adverbs ( 8 adverbs ) = X3



Quick Way 2 Focus on Grammar One of the main aims of Quick Way is to develop accuracy. Hence, the importance given to grammar. The teaching of grammar in this specific course is descriptive and a lot of importance is given to the generative aspect ( producing only grammatical sentences ) of the grammar elements. Students themselves identify their own rules. The preparation-Observation- hypothesizing - Experimenting is used to teach grammatical elements. Teachers are called upon to -



Devise more practice exercises to be given as homework Recycle the grammatical elements dealt with as often as possible



Teachers are also advised to introduce other grammatical points if they feel that their students need them either for reading listening or writing. TB Page 9 Quick Way 2 Focus on Grammar pp 38, 39 ( 1,2,3,4,5 activities ) Exercise 1 : SS read and extract from the text page 38 equivalents of active sentences given on page 39. Form and Meaning are both dealt with . X 1 X-ploration Exercise 2 : Ss in pairs underline subjects in both active and passive sentences in exercise 1. The use of the passive is the aim behind this exercise. X 1 X-ploration



Exercise 3 : what is the difference between the two . The teacher's role here is to illicit students responses and them will have to explain . This is the 2nd X X-planation . Apart from exercise 4 where students are give some inappropriate or ungrammatical sentences to correct, The3rd X X-pression is absent . It doesn't mean that we can do without .so, as was mentioned earlier it is the role of the teacher to devise some practice exercises to be given as homework. A very important remark to underline is that no terminology is used to introduce grammar to the students.This is probably why at the first look into Quick Way 1 , we tend to believe that there is no or very little grammar. On the contrary there are 18 Grammatical Entities in Quick Way 1



Focus Unit 3 pp 2829,33 Target structure : Present simple affirmative X1 Exrcise 1 SS read and complete the table p 28 Exercise 2 SS circle the correct form pp 29 Exercise 3 SS read and fill gaps using a text pp 29 Exercise 4 SS study the table and complete sentences pp29 X2 Page 33 Exercise 2 Ss complete sentences use like / likes Unit 5 Pp44 exercice 1 practice Pp 45 exorcise 2 + 3 practice Pp49 exorcise 3 Unit 11 P 92 exorcise 1 P 93 xercise 2 P 97 exercice 2 X2 Grammar Summary pp 122,123,124 X3 is completely absent witch means that the teacher using Focus needs to supplement and devise more communicative tasks for students to express themselves using whatever target structure explored and explained Horizons Introduction page III The new grammar is presented inductively and is followed by practice activities that move from controlled ( by content or teacher ) to free practice. The focus is upon the form and meaning of each grammatical structure Unit 4 page 28 and 29 + review page 7 X1 exercise 3 = Remember highlighted X2 page 29 Top of the page Auxiliary Do highlighted do , does , don't , doesn't X3 exercise 4 = answer with auxiliary X3 exercise 6 = pair practice X3 exercise 7 = Write = What do you eat for breakfast ? Do you like fruit or vegetables ?



Review page 34 exercise 7 Obviously the 3rd X of X-pression is given more weight in Horizons than in other textbooks. This paper described a way of combining form and meaning in teaching grammar. What I call the XXX method, consisting of three stages (exploration, explanation, and expression). exploration stage, learners look at certain sentences and discover a grammatical pattern under a teacher's supervision. This stage also involves cognitive learning. Instead of being given an explicit rule, students spend some time discussing and discovering grammatical patterns, which helps them understand the rules. A teacher is given the role of the mediator working within the zone of proximal development. He starts at the point where his students are and pushes them, with his help, to grow and improve their linguistic competence. In the second, explanation stage, the teacher elicits or explains rules, which, will make their speech more grammatically accurate. It is important for the teacher to connect the rules to the examples from the exploration stage, which builds on what students already know, as well as provides content-based examples for the third stage.This is the best way to link or integrate form and meaning In the third, expression stage, students use new structures in interaction, producing meaningful utterances. This stage prepares students for spontaneous use by helping them focus equally on form and on meaning in using the language in communication. Finally, the examples of the four textbooks showed that they are making use of various ways of teaching grammar but they all stress the importance of linking both form and meaning using the process of exploring ,explaining and expressing . and that is exactly what integrative grammar teaching means. It is left to every individual teacher to adapt and supplement the textbooks to cater for what might be missing and adjust to the requirements of the curriculum and the needs of the students



.It is only by finding a unified way of



dealing with thorny issues such grammar that we could speak the same language .Thank you



References : *The role of context in the presentation of grammar, Petrovitz, ELT Journal 51/3 July 1997 * Language Teaching Methodology, Nunan, Longman, 1998 * Grammar and Its Teaching: Challenging the Myths Diane Larsen-Freeman, School for International Training (VT) * Pavel V. Sysoyev The Tambov State University (Russia The Internet TESL Journal -ITESLJ Article * '' Teaching Grammar Inductively '' English Teaching Forum January 1995 , pp 32-33 * '' In Search of an Effective Grammar Teaching Model '' English Teaching Forum July 1995,pp58 6 0 Ministere de l'Education Nationale Student' s book and Teacher 's Guide of Quick Way One , Quick Way Two , Focus and Horizons This section provides a selection of internet addresses where you can find helpful grammar lessons, including explanations, exercises, and answers, ranging from very elementary to more advanced. I have also included a few addresses that you may wish to encourage your students to use to improve their grammar . Some of these sites offer very good opportunities for autonomous learning that most of our textbook require . http://www.chompchomp.com/ Grammar Bytes offers English grammar explanations, handouts for students and teachers, and interactive grammar exercises. http://www.homeworkhelp.com/homeworkhelp/member/text/english/high/topic01.php#01 Homeworkhelp.com offers grammar Lessons for high school students which come with engaging multimedia enhancements, such as interactive animations, audio and video lessons, quizzes, and exercises. The topics are Simple Sentence, Verb Forms, Phrases, More Types of Pronouns and Adjectives, Clauses, Sentence Sense and Punctuation. Try it students love it . http://web.gc.cuny.edu/library/research/engl.htm This site offers a lot of links to other useful web sites such as American Heritage Book of English Usage, Blue Book of Grammar and Punctuation, Common Errors in English, Grammar Handbook, Guide to Grammar and Style, Guide to Grammar and Writing and History of the English Language. Here are some web addresses where your students can test their English grammar themselves. http://www.testwise.com/ http://englishtest.berlitz.com http://www.access.be/langtest/eng/eng-gram.htm If you need more articles on grammar send an email. [email protected] You may also give me your feedback .Thank you
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